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Using the Joint Position Statement on Early
Childhood Inclusion to Build Policies,
Professional Development, and Practices that
Support High Quality Inclusion

Camille Catlett
Heidi Hollingsworth
Virginia Buysse
FPG Child Development Institute

Joint Position Statement on Early Childhood Inclusion (handout)
o http://community.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion

Related resources: Inclusion position statement landing pad (handout)
o http://community.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion

Recommendations for using the position statement to improve early childhood
services

i i Create high expectations for every child to reach his or her full potential
Examples
e Write about the concepts in the Inclusion Position Statement
o Impact theme issue on early childhood inclusion

e Use the access-participation-supports language when observing and describing what
you see happening in early childhood settings. Use the same language to identify and
target priorities for change.

e Watch Foundations of Inclusion Birth to Five
(http://community.fpg.unc.edu/resources/articles/Early_Childhood_Inclusion). What
ideas does the video give you about creating high expectations for every child?

2. Develop a program philosophy on inclusion
Examples
e Nevada AEYC conference program
e Create and display posters that pair the words of the definition with high quality photos
of inclusion to underscore your program'’s philosophy.
e EIEIO —a guide for parents
e Pennsylvania Preschool Inclusion: Self-evaluation Tool

3. Establish a system of services and supports
Examples
e Use research as a foundation
o Just the Facts, Ma’am: An Inclusion Quiz



Revise program and professional standards
Examples

Achieve an integrated professional development system
Examples
® Use the position statement as the basis for professional development
o Center for Inclusive Child Care’s podcast Inclusion: The Foundation of Our
Practice (handout)
e New Mexico guiding principles (handout)
e Use the position statement to guide changes across professional development sectors
o Coursework, practica, and program practices in colleges and universities
o Priorities for training, technical assistance, and other forms of professional
development for current personnel and administrators

Influence federal and state accountability systems
Example

e Facilitate integration in state Quality Rating and Improvement Systems (QRIS)

o New Mexico

o Delaware

o lIdaho
e Australia: Using the statement to develop their own definition of inclusion and to

identify outcomes of high quality inclusion



Just the Facts, Ma’am: An Inclusion Quiz!

Please indicate whether you think each statement is true or false.

1, High quality inclusive programs adhere to a single national standard.
True False

2. Families of young children with disabilities can find inclusive programs in their
community if they look hard enough.
True False

3 Inclusion can benefit children with and without disabilities, particularly in the
area of social development.
True False

4, A variety of factors (policies, resources, beliefs) influence the implementation
of inclusion. True False

5. Partners with specialized knowledge and skill are not an important
component of quality inclusive programs.
True False

6. Collaboration among parents, teachers, and specialists is a cornerstone of
inclusion. True False

¥ The quality of early childhood programs is negatively impacted when they
include children with disabilities.

True False

8. Most teachers feel comfortable and confident about including young children
with disabilities.
True False

9. There is no national definition of inclusion. True False

! For the answers, go to National Professional Development Center on Inclusion. (2009). Research synthesis points on
early childhood inclusion. Chapel Hill: The University of North Carolina, FPG Child Development Institute, Author.
Available at http://community.fpg.unc.edu/npdci
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A Center For Inclusive Child Care Announcement
The CICC is located at Concordia University St. Paul, MN 651-603-6265

New Podcast Episode Released b

' 'The Center for Inclusive Child Care

Inclusion: The Foundation of Our Practice (Part one)

Description: In this podcast, we take a closer look at the DEC and NAEYC
Joint Position Statement on Inclusion and how its application can help us
promote inclusion within our settings. The important elements of access,
participation and supports are basic to the needs of all children and staff
and become cornerstones for successful inclusive settings.

Length: 9:46 minutes
Available at http://www.inclusivechildcare.org/podcast.cfm#10

A variety of subscription options are available including iTunes: you can
subscribe, listen, and/or download.

For more information, contact

Cindy Croft Director, Center for Inclusive Child Care
Grant Faculty, College of Education

Concordia University

275 N. Syndicate St.

St. Paul, MIN 55104

croft@csp.edu

651-603-6265

www.inclusivechildcare.org

Funding for these grant activities is made possible with a grant from the Minnesota Department of
Education. The source of the funds are from federal award, Grants to States — Special Education,
Preschool grants, CFDA 84.173A of P.L. 108-466 IDEA and amendment thereto.”



Guiding Principles for the Full Participation of Young Children,
girth through Age Eight, in New Mexico’s Early Learning System

Every child in New Mexico has diverse strengths rooted in his or her family’s unique culture, heritage,
language, beliefs, and drcumstances, Eardy leaming programs that support the full panticipation of avery
child build on these strengths by promoting a sense of belonging, supporting positive sodal relationships,
and enabling families and professionals to gain advocacy skills that positively impact the [ife of every child.

We believe that ...

-

-

Every child has unique gifts and abilities that are to be celebrated and nurtured

The early years hold enormous promise for every child to reach his or her full potential

Every child leams within the context of relationships and through playful interactions within their
environment

Every child and his or her family deserve equitable access to appropriate services and supports that
acknowledge their uniqueness and enable them to reach their full potential

Therefore, we are committedto. ..

-

Valuing and embrading all children and their families

Involving families and communities as partners and decision makers

Suspending biases to build trust and establish collaborative partnerships that benefit children, their
families and the professionals who work with them

Providing choice, flexibility, and continuity of services and supports for families within communities
Making a variety of services and support available so all children have access to and can participate in
opportunities that are both respectful of and responsive to their family experiences, culture, beliefs,
abilities, and circumstances

Advancing advocacy efforts for inclusive practices that build upon unique child, family, and community
strengths and are accountable to every child and their family

We will ...

-

Promote every New Mexico citizen's understanding of the importance of high quality inclusive early
childhood programs and practices

Support interactions and relationships that foster self reflection

Utilize information about the growth, development, and experiences of individual children and famifies
for program and curriculum deveiopment and improvement

Continuously improve services and supports by evaluating current practices and incorporating effective
methods, models, and research in our work with children and families

Promote the establishment of aligned services and supports that build on both the unique assets of
each child and acknowledge the strengths of children’s and families’ heritage, language, and culture
Ensure that services and supports are provided by people who reflect the diversity of the community,
are well educated, and are well compensated

Establish an integrated, multi-disciplinary system of professional development, training, and technical
assistance that supports the design, implementation, and evaluation of practices that are respectful of
and responsive to each child and family

The Guiding Principles were develtped at the New Mexico Summit on Early Childhood Inclusion an March 30-31, 2010.



Activity: Benefits of Inclusion

A friend with a 3-year old who seems to be developing typically is
planning to enroll her daughter in a high quality local program that is fully
inclusive. She knows nothing about inclusion and is asking you about the
benefits of a quality inclusive program. What will you say?

¢ What facts would you want to emphasize?

e What research could you highlight?

e What resources (articles, videos, websites) could you share?

Facts:

Research:

e Research Synthesis Points
http://community.fpg.unc.edu/resources/articles/NDPCI-
ResearchSynthesis-9-2007.pdf/view

Articles:

e Sedlack, J. (2009, Summer/Fall). How inclusion is benefitting one child
without disabilities: Dillon’s story. Impact, 22(1), 12.
http://ici.umn.edu/products/impact/221/

Videos

e Marvin and Jack (SpecialQuest video)

e | Wanna Be and More (SpecialQuest video)
e [’m Tyler http://www.imtyler.org

Website
e What the Children of Jowonio Know

http://www.jowonio.org/What%20the%20Children%200f%20Jowonio%
20Know.htm



How Inclusion is Benefitting One Child
Without Disabilities: Dillon’s Story

fry Jenniter Sediaek

136, my hushund and Lenrolled our
son Ditlon in Coralweod, an eardy child-
hood public schoo! that provides an
inclusive education setting for children
aged three wosix, Dillon is a ypically.
developing ehild, and hisexposure 1o
children with special needs has had
asignilicant impact o our fzmily. in
addition 1o benefiting fom 5 quality
cation, Dillon’s behaviar has shown
marked improvement. He is kinder,
more coppassonate, zncd does not it
his triendships to children with shilities
similar 1o his,

As a tormer director of a non-profit
serving people with disabilities, Twas
aware that my life experience was void
of interaction with the dient base |
served. Twanted my <on to have experi-
rvees that would enable hing o ander-
stand and accept the differences, as well
as the stmilarities, ol peaple with special
needs. Coralwond School has given our
famnily the skills and understanding |
was alter,

Dillon’s classes at Corabwood range
from 16t 18 students; six to eaghs of

the students in cach class have special
needs. Other than the students with
phvsical disabikities, Dilfon is generally
usaware of whe those six to eight ste-
dents are. Stedents are not labeled: in
the classroons, the children are peers,

One commmon msconeeption in
un inclusive classmoens selting i< that
stugdents with Individual Education Pro-
grams (TEPs) absorh more of the teach-
e1's time 1o the detriment of students
without 1¥Ps. That has not been cur
experience. Teachers and administrators
create an enviranment tat expects all
children, regardless of their abilities, 1o
b their best.

I his first vear at Coralwosd, Dillon
made fast (riends and had a weekly p
date with Michael. What Dillen didn's
reatize was that these play dates were in
fact sessions with specialists who were

Ret

Minnesata, bastitite on Communty integration],

waorking with Michael on varions skills,
Michael and Dillon both learned appro-
priate social behavior while improving
their communication shills. unaware
they were being taught.

Dillon’s education & Coralwoodisa
similar seamiess coupling of edusating
studentss with JEPs abongside students
without 1EPs This past vear Kendra,
wha is blind. was in Dillon’s class. Dil-
lon learsted how Kendra navigates with
her cane, the types of birthday presents
appropriate for her, and hesy she uses
i Perkins Bziler to write, The Braille-
writer fascinated the children and they
cagerly asked to use it to write her notes,

When Dwas invited 1o read o
Dillon’s class, he sugested [ bring his
Hallowerss book with bailtis soursds b
cause he kinew Kesdra would ke it, And
while driving to a party for aclassmate,
Dilion and his friend spent the journey
discussing inventions that would allea
Kendra to play witheut injury on the
inflatable wys they bad heard would be
there.

Parents often jedn the studentsin the
cafeteria during lunch, participate in

rigved iromn the Wb site of the [nstitute on Communiny dtagrotion, University of Minnesate thirp/fid uma ede/products mpaa 2211, Gt
A & Gayond, V. Eded (Summental 2008, inipoct Feature fssue on Farty Chiidhoad fdunation end Children watly Disahileies, 2200, [Winmsapolis. University of

classroom reading programs, and gener-
ously volunteer for special events. This
atmosphere of openzess and acceplanze
is & tone set by our principal. She makes
it clear on day one that parents are
wileome at the schonl and are expected
-and that families with
children who have special needs and
thesewith children who are typicatly de

to be engs

veloping are embarking o an education
partnership that cannot suscead without
parental invoivement.

Crr family’s inclusive education ex-
perience bas been enfightening and life-

changing. We now advocate for inclusive
education and have signed Dillon up to

canzinue the program at the partnering
elemerstary school in the arez. Weare
grateful 1o the parents of students with
special necds for participating with us
in this educational journey, allowing our
son and us 1o expand our understanding
and greav froan the relationship.

Jemanier Sedlack, her bisbond PRI aod son
Dillon live in Atlanta, Geongia,

tion: {atie, {, Smith, M.
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Family Values Survey Form

Dear Families,

Please take the time to answer the questions below to help us individualize instruction
Jor your child. We will take this information and use it to better inform curriculum and
varied teaching strategies in our classrooms. Thank-you!

Child’s Name Classroom

1. Please number and prioritize 3 (three) out of the following curriculum areas that you
most value in your child’s educational experience. Add comments in those chosen areas
to help us prioritize and individualize our classroom experiences. (-3, I = most value)

Academic

___ Social Acceptance/Friendships

____Health/Safety

___ Self Concept/Self Esteem

____Self Control/Self Management

____Inclusion and Diversity (My child and children of all levels of abilities play together
and learn from each other.)

Adapted from: Fox & Williams 1989

Please answer the following questions:
2. My child’s strengths are: (and how I would like that enhanced in the classroom)

My child’s needs are: (i.e. daily nap, self-regulation skills & how addressed in the
classroom)

My child’s interests are: (i.e. trains, taking apart objects)



3. I would like to see my child specifically improve skills in the following areas:
Academics:

Social/Emotional:

Physical Development:

Language:

4. I would like the teacher to know this about my child:

This is how my child likes to be comforted:

S. We celebrate the following holidays during the year--and this is how we celebrate:
(i.e. food, music, dress, activities):

6. This is my family language, heritage, and the tradition/customs we celebrate:
(notify teacher if willing to share):

The primary language spoken at home is

7. As a family, I would like the following additional support: (i.e. parenting topics)

8. For family of child with a disability: 1t is very important to me that my child get
this accommodation/support in the classroom on a daily basis:

© UNLV/CSUN Preschool 10-26-11




YOUR MAP:
Getting Started

Parent Activity Sheet

Material prepared by:

Katie Shepard Furney, Nancy Carlson,
Mary Ann Pepin & Joanne Fuller
Enabling Future Project
Department of Special Education
405A Waterman Building
University of Vermont
Burlington, VT 05405-0160

Reference:

O’Brien, J. & Forest, M., with Snow, J. & Hasbury, D.
(1989). Action for Inclusion. Canada: Frontier
College Press.



You’re going to do a MAP!

This activity is designed to give you a better idea of what MAPS are
About, as well as a chance to think about how you might answer
Some of the questions you will be asked when you do your MAPS.

To get started, you should know that:
“MAPS” stands for McGill Action Planning System or
Making Action Plans. MAPS were originally developed
By Marsha Forest and others from Toronto, Canada.
v' This MAP is for you and your son or daughter!

* Your ideas are the most important!

* You and your son or daughter will have the first chance to answer
questions and a chance to “pass” if you feel uncomfortable at any time.

* You should decide who will be on your MAPS team. You may want to
invite friends who know you and your son or daughter.

v MAPS are used to create a vision for the future and plan ways for that vision
to happen.

v MAPS have been used by people of all ages.
v' MAPS have been used in many different situations, including:

planning ways for students to succeed in a classroom
developing IEP’s and transition plans

coming up with solutions in difficult times

general life planning

v The MAPS process is meant to be informative, creative and fun!



For your MAP, your team will need to choose:

1. A comfortable time and place (most MAPS take 1 1/2 — 2 hours to complete).

2. Roles:

a facilitator, who will guide the team through the steps

a recorder, who will write down the team members’ ideas
a timekeeper, who will keep track of time for each step
Snack Provider(s), who will bring food!

You may or may not choose to have one of these roles. The most important task
of all team members is to contribute ideas for the MAP.

The 5 steps of the MAP are:

1. HISTORY:

2. DREAMS:

3. FEARS:

4. WHO IS:

5. NEEDS:

a short description of your son’s or daughter’s background,
including family and school histories, important people and
events, etc.

a list of things you would like to see happening in your
son’s or daughter’s future.

a list of the worries or concerns you have for your son or
daughter. Some of these may be things that seem to stand
in the way of the dreams you discussed in Step 2.

a description of your son or daughter, including his or her
strengths, skills, likes, favorite activities and friends, etc.

a list of things that need to happen to help make your vision
for the future come true. This page may later be used to
develop an IEP, transition plan or other written plan.

The following pages are for you to jot down some of your ideas for each of the 5
steps of the MAP. Each step includes a few questions to get you started in your

thinking.
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2. DREAMS Things to think about:

« What dreams do you have for your son’s or
daughter’s future?

« What are your son’s or daughter’s hopes
and dreams for the future?

- What would you like to see your son or
daughter accomplish in the coming year?
after high school?



3. FEARS Things to think about:

- What do you not want to have happen in your
son’s or daughter’s life?

« What concerns you most about your son’s or
daughter’s future?

e What barriers do you face in trying to help
your son or daughter?



4. Who IS....? (fill in your son’s or daughter’s
name here) Describe your son or daughter in as
many ways as possible:

e Who is your son or daughter?

e What are his or her strengths, gifts, talents, likes,
dislikes, skills, personal qualities, favorite activities and
friends?



. NEEDS Things to think about:

Take a look at the dreams you have identified for your
son or daughter, and think about who he or she i1s. What
is needed to make these dreams come true?

What would improve your son’s or daughter’s life?
What steps can you take to meet your son’s or
daughter’s needs?

What can others do to support you in meeting your
son’s or daughter’s needs?



FINAL NOTES:

e Think about who you’d like to have on your MAPS team. Your team
should include you and your son or daughter, and at least one teacher.
You may also want to invite other family members, a friend of yours,
a friend of your son’s or daughter’s, an advocate, adult service
providers, or other people from your community. It may help to think
about the size of your team — try not to let it get larger or smaller than
you’d like!

o At the start of your MAP, the team will discuss “ground rules” for the
meeting. The rules are:

- You and your son or daughter will have the first chance to give
ideas for each step of the MAP.

- All team members’ ideas are important and will be written
down.

- You can “pass” if you or your son or daughter feel
uncomfortable answering any questions.

- If you, your son or daughter or other team members want to say
anything negative, it should be said in the most positive way
possible.

- Team members should wait until the last step of the MAP to
decide which ideas and plans are the best or most important.

¢ You may wish to bring this packet to your MAPS meeting to help you get
started at each step, and remember your most important ideas. Good luck and
have a good MAP!
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Accommodations Worksheet

Student: Classroom: Date

General Education Teacher: Special Education Teacher:

1.

Fox & Williams (1991)




(T66T ‘SwWolljiMm 8 xod)

T

:43y2ea) uonesnp3 jeads :49YJe3a | uoneINp3 [RI3UID

9leq ‘wooasse|)) JJuapnls

129ysyJom suoneidepy wnjnduIn)




Adaptations/Accommodations & Strategies

writing center

Adaptation or Purpose of Adaptation Location to be used Start | End Length | Training Required | Responsible Retraining

Accommodation or Accommodation Date | Date |oftime | Y/N (including Person(s) Needed
to use who needs it) Y/N

1. Pencil grip Fine motor Sign-in/out, journals, 9/11 6/12 20min. N N/A N

©Llyons, 2010
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SUPPORTING ALL KINDS OF LEARNERS

Including Children with
Special Needs

Are You and Your Early Childhood Program Ready?

< Ellen B. Senisi

Amy Watson, MA, is the coordinator of
an allernate roule to certification program,
Early Childhood Special Education/Early
Childhood Education, at Charter Qak State
College in New Britain, Connectlicut. She
has a background in policy and program
analysis in both reqular and special edu-
cation programs for children with special
needs, language interventions, and quality
rating systems awatson@charteroak. edu

Rebecca McCathren, PhD, s an associ-
ate professor in special education at the
University of Missouri in Columbia. A prac-
titioner in early childhood and early child-
hood special education for 20 years before
carning her doctorate, she has extensive
experience working with young children
with disabilities in integrated seltings.

This article is available online in
Beyond the Journal, March 2009, at
www.journal.naeyc.org/btj/200903.

d
naeyc 2,3,9

20

Amy Watson and Rebecca McCathren

Increasing numbers of young children with special needs are
being cared for in early childhood settings in their comimu-
nity. Although early childhood professionals approach inclu-
sion with open minds and hearts, many may still be anxious
about their ability to respond fully to the needs of children
with c,lis'._'rn_l)‘ir_libtﬂ_i__t;_.‘s_;.ﬂ_

You may wonder how well your preschool or kindergarten
is prepared to include a child with special needs. Welcoming
a young child with special needs into your classroom can
raise many concerns or relatively few, depending on the

-child's abilities. Individualized accommodations might be

necessary as you consider the supports each child neecds
for learning and how to respond to a family's wishes and
concerns. Some basic principles exist and can help you
think about your program’s overall inclusion readiness.

Community and commitment

Coming together as a community to create a truly inclu-
sive system of carly childhood care and cducation requires
commitment and a willingness to strive to be ready to teach
and support every child in the community.

[Inclusive environments are designed to provide an edu-
cational setting in which all children can be as involved and
independent as possible (Winter 1999y, Many times there
are unidentified or unknown harriers to full participation
that cause children with special necds to hecome isolated,
frustrated. and less independent than their peers: This
article provides information preschool and Kindergarten
educators can use to identify possible harriers and over

come them soall children can participate and learn,

Confidence and a qhecklist

Tovhelp administrators and teachers build confidence in
their abilities to he inclusive and increase their awarcness

ot the needs of children with disabilities, we developed o
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SUPP.ORTiN\G ALL KINDS OF LEARNERS

Preschool and Kindergarten Inclusion Readiness Checklist

For Children with Hearing and/or Vision Impairments

Is lighting evenly distributed throughout the classrooms? [
If the lighting casts bright or harsh glares or leaves some areas too dim, use mirrors to redistribute the light. Add
lamps that provide softer light or window shades. Reposition furniture and shiny surfaces to eliminate the ylare.

Does the room ever seem too noisy or is it difficult to hear what children and adults are saying, even when sitting

side by side? 7 N

; ; T | il
If the noise levels in the room are too loud, install sound-absorbing tiles or panels or cover more surfaces | [ '
with draperies and carpets. Use room dividers to separate quiet areas from noisier areas of the classroom.

Can adults with and without corrected vision read labels from across the room?

Make labels using large block letters and consistent forms of print, with dark letters on light backgrounds | 1
|
L

(preferably black on white).

Are classroom areas clutter free, with clear pathways between them, even when children are playing with materi-

als on the floor? ! [ |
{ |
When toys and materials are clearly organized, all children can learn where they are displayed and stored | ‘
and reach them on their own. Children can learn to keep items in bins and off the lloor and return chairs to -
their original places at cleanup time.
Does the learning environment address all sensory modalities—visval, auditory, kinesthetic?
|

.. Provide interesting tactile, music, and movement toys and activitics in the daily curriculum,

For Children with Communication and Language Disorders

Is information presented in multiple formats? : J '

Use pictures, picture schedules, symbols, and words to communicate with children. ‘ |4

Do teachers supplement spoken words with eye contact and gestures?

Do teachers modify their language to reflect the developmental levels of the children they are speaking to? |

For example, use shorter sentences when talking with 3-year-olds and longer onces when conversing with S-year-olds.

Do teachers frequently check to make sure children understand what was said? : »
Look for signs such as eye contact, gestures, and behaviors that indicate understanding. Ask children to
repeat back and explain what was said to them.

Do teachers encourage children to “use their words,” then model appropriate language?

Does the classroom library include a variety and range of books suitable for different ages and develop-
mental levels?

Do teachers read hooks with children one-on-one in addition to reading aloud to a group?
Do teachers encourage children to use language to ask for materials and join in activities? i F |

Do adults have frequent conversations with children on topics of interest to the children?

24 Young Children+March 2009
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Preschool Assessment of Classroom Environment Scale

Vilinda Raab & Carl Dunst, 1997

Raab & Dunst (1997) proposed a Preschool Assessmert of Qlassroom Envirorment Scale-

Revised in An_Administrator’s Guide to Preschool Inchision (see page 44, Table 2). The
following checklist is adapted and provides a measure of quality for inclusive preschool
classroons and prograns.

Program Foundation and Philosophy — High quality programs:
O Are guided by a clearly described philosophy
O Havewritten goals and objectives
00 Pronmote partnerships with parents

Management and Training — In high quality programs, the director:
Communicates expectations to staff’

Regularly visits classroons and monitors staff performence
Provides ongping support and feedback
Arranges for an-the-job-training

Environmesstal Organization — High quaality programs:
O  Have open classroons clearly divided into leaming areas
O Haveappropriate, child-sized equipment and fimiture
O  Material selection is adequate, mﬂe,axﬂdabdop'mmﬂywate

Staffing Patterns — In high quality programs:
O  Staff schedules and responsibilities are defined and followed

0O  Staff prepere activities in advance
O  Staffhas tine to plan and exchange information

ooaQono

Instructional Cortent — In high quaality programs:
O Functional skills are targeted for instruction
O Instruction takes place dixring naturally oocurring classroomroutines
O Leaming activities are developmentally appropriate
O  Muiltiple activity options are scheduled and available to children throughout the day
0  Children do not wait for activities to begin or end

Instructional Techniques — In high quality programs:
00  Staff responds to child-initiated behaviors
O  Staff uses appropriate strategjes to ficilitate practice and leaming
O  Staffprovides individualized attention during activities
O Behavior management procedures are planned and used consistently

Program Evahumation — In high quaality programs:
0 The programhas a written plan to nmonitor goals and objectives
O  Evahation is conducted regularly
0  Dataare used to make decisions toward improvemert

Source:
e http/Avww.fpg unc.edivproducts/product_detail .cfir?apubsID=198
e Please note: The PDF docurment may be downloaded free-of-charge; however, the printed
version of this publication is no longer available.
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Quality Inclusive Early Childhood Programs:

10 Things to Look For

Donna Nylander, 2009

Designed as a guide for parents as they seek quality inclusive early childhood programs for their children
and for ecucatars respansible for providing quality inclusive programs, Quality Inclusive Forly Childhood

Programs: 10 Things to Look For poses ten questions to ask about a program and provides a list of
carresponding characteristics of a quality inclusive program. Consuilt the article for the full description of

each category.

1. Does your program have a philosoply/mission for inclusive practices?

o

o

o

famrilies.

A mrission steterent is visible and reflects the vatue of all children and the involverrent of

il

The progrem provides a natural environmment with typical peers in which both groups are leaming

2. Do administrators and staff have an inclusive attitude and spirit?

o

People-first languiage is used, emmphasizing the person, not the label, and what the child /Aas, not
what the child is (example: “Grant has Autismi” not “Grant’s Autistic’™; ““Tia receives special
education services” not “She is special ed”).

- Teachers include children in conversations, answer questions as they come up,-and give sitrple~-

and direct responses.

Staff and administrators advocate for inclusion by educating parents of typical children that all
children benefit from inclusion and all will learn the value of accepting differences as well as their
OWn uniqueness.

3 Do you have a consistent and ongoing system for family involvement?

o
(o]

(=}
o

Parert participation is encouraged.

Teachers communicate with families daily/weekly through notebooks, e-mil or phone. They
camment on strengths as well as expectations.

-Parent/teacher confeerences are schedhiled at least once a year and are also available upon request.
The program has an open door policy: Parents are able to visit the school and classroomat any
time,

4. Is team planning incorporated into the research-based curriculum?

o

o

Curriculum follows the sarne criteria found in quality programs for children with typical
development. Qlassroom teanrs plan together an how to adapt the curriculumto meet the needs of
the child being included.

Daily schedule has a balance of structured activities, hands-on learning, and daily outdoor tinme.
Qlassroom staff are trained on how to follow-up with therapists’ recormmendations throughout the
daily routine.

Schedules are posted, and there are oppartunities for large group, small group, and individual
time. Individual children may need a choice board or several repetitions of a skill to be successful.
The teamis responsible for posting a picture schedule for easy transitions between activities.
Team planning/problem solving meetings are angoing,

S Do you collaborate and conmmmicate with agencies and other conmmmity partners?

o

o

(o]

Gonmmumnication, both formal and infomal, is consistently meintained between the district and
cammumity agencies and prograns.

such as park districts for assistance with summer recreation prograys.

The program provides field trips/experiences in the commumity, which are importart for leaming
about the world and providing fanrilies with ideas of where to take their child.

NECTAC Quality Indicators of Inclusive Programs -10- September 2010
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SPECIALINK CHILD CARE INCLUSION
PRACTICES PROFILE AND PRINCIPLES SCALE

(Final Workshop Version, May 2005)

Sharon Hope Irwin
Director, SpeciaLink
The National Centre for Child Care Inclusion

Revised 05/06/05



Practice 2: Equipment and Materials.

Score: 1 2

Inadequate
1

1.1Qy ON
No adaptations or special
equipment for children with special
needs.

.20y ON

No adapted gross motor equipment
available for children with
mobility, coordination and sensory

Minimal
3

31Qy ON
Some* adapted typical toys &
specialized equipment for children
with special needs.

320y ON

Some gross motor equipment
adapted for children with limited
mobility, coordination. and

Good
5

51Qy ON
Many* adapted typical toys and
specialized equipment for children
with special needs.

520y ON
Many items of gross motor
equipment adapted for children with
mobility, coordination and sensory

4 5 6 7

e — —————— ———

Excellent
7

7.1Qy ON

Equipment and materials are
individualized to meet unique needs.
Universal design principles are
evident throughout.

720y ON

Substantial gross motor cquipment
adapted for children with mobility,

issues. sensory issues. issues. coordination and sensory issues.
330y ON 530y ON 730y UON
At least 1 example of assistive At least 3 examples of assistive At lcast 5 examples of assistive
technology is evident.** technology are evident. technology are evident.
340y ON 540y ON 740y UON
Adapted and assistive equipment Adapted. specialized and assistive Adapted, specialized and assistive
occasionally*** used in regular equipment frequently*** used cquipment integrated into all
routines and activities. during regular activities. regular activities.
As universal design principles are applied to equipment and materials, items such as door handles, kitchen utensils (such as “Good Grips™), pens and pencils, forks and spoons, and hair brushes are

designed so people with motonc problems can use everyday items. In a child care centre you would look for specialized equi

cquipment and well-designed regular equipment that allow

] equipment,
children with motoric issue and other 1ssues to participate fully in routines and activities. Look for visual cue systems (such as PECS), knobbed puzzles, crayons with good grips, two-person scissors,

sensory materials for children with high needs, touch and head swi

“Some” means 3 or 4; “Many™ means S or more.

* “Assistive technology” refers to equipment such as specialized computer software, input devices (such as head switches,

stnulation software), cause-effect switches, and FM switches;

*** “Occasionally™ means 25% of the time: “Frequently” means over 50 % of the time—as appropriate.

Comments:

hes for computers, and touch switches for mechanical toys. Note whether height and design of tables, housekeeping area,
and easels allow access by children who use walkers, standing braces or wheelchairs, is respectful of children and convenient for staff. '

touch screens, voice recognition software), output devices (such as speech

SpeciaLink Inclusion Practices Profile and Pninciples Scale (2005 Final Workshop Version)
(Revised 05/06/05)

www.spedialinkcanada.org



Practice 6: Therapies: Physiotherapy (PT); Occupational Therapy (OT);
(S&L); Behavioural Consultation. -

Speech & Language

Inadequate
1

1.1QAy ON

Director has little or no knowledge
of therapeutic interventions and
goals for children with special
needs.

1.20y ON

Staff has little or no knowledge of
therapeutic interventions and goals
for children with special needs.

Minimal
3

3.10y QAN

Director has information about
therapeutic interventions and goals
for some of the children with
special needs.

320y UN

Staff has information about
therapeutic interventions and goals
for some of the children with
special needs.

3.30y AN

Therapies may be provided at
clinics, or at the centre.

340y ON

Staff sometimes carry out follow-up
activities suggested by therapists.

350y ON

Follow-up activities may be carried
out outside of classroom or within
activities and routines.

Score: 1 2

3 4 5 6 7

Good
5

510y :ON
Director is knowledgeable about
children’s therapies and encourages
liaison between therapists and
staff.

520y UN
Staff is knowledgeable about
children’s therapies and meet
occasionally with therapists for
most of the children.

530y QN
Some therapies are provided at
centre, in group settings; when
therapies are provided at clinics,
staff periodically attend therapy
sessions.

540y ON

Staff are consistent in carrying out
follow-up activities.

550y QN

Follow-up activities are often
carried out within group activities.

Excellent
7

71Qy QN

Director successfully promotes
collaborative goal setting among
therapists, parents and staff.

720y QN

Staff is knowledgeable about
children’s therapies and participate
collaboratively with therapists and
parents in developing and
assessing therapeutic interventions
for all of the children.

730y UON

Most therapies are provided in
group settings.

740y ON

Staff are creative, as well as
consistent, in implementing
follow-up activities.

750y ON

Goals are embedded into regular
routines and activities.

* Since the availability of therapeutic interventions, their ade

do address the issue under “advocacy” in the Specialink Child Care Inclusion Principles Scale.

Comments:

quacy. frequency and duration are issues beyond the control of child care centres,

we do not address this issuc in #6. Obliquely, however, we

SpeciaLink inclusion Practices Profile and Principles Scale (2005 Final Woaorkshop Version)

(Revised 05/06/05)
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Practice 10: Board of Directors and Other Similar Units.

In privately owned centres, inquire about parent committees.
Replace the word “board” with “committee.”

L ___ =

Inadequate
1

1.1y QAN

Board of Directors (or Parent
Committee) has not addressed the
issue of inclusion.

1.2Qy ON

Board of Directors (or Parent
Committee) includes no parents of
children with special needs.

.30y ON

Board of Directors (or Parent
Committee) given no orientation/
information about inclusion of
children with special needs.

Minimal
3

310y ON

Director occasionally provides
information about inclusion issues
to Board of Directors (or Parent
Committee).

320y ON

Board of Directors (or Parent
Committee) occasionally* includes
a parent of a child with special
needs.

330y QAN

Board of Directors (or Parent
Committee) given orientation/
information about inclusion of
children with special needs.

Score: 1 2 3

4 5 6 7

Good
5
510y QAN
Board of Directors (or Parent

Committee) has adopted a written
policy on inclusion.

520y ON

Board of Directors (or Parent
Committee) always includes at Jeast
1 parent of a child with special
needs.

530y ON
Board of Directors (or Parent
Committee) receives regular report
about inclusion/special needs.

Excellent
7

71Qy ON

Board of Directors (or Parent
Committee) actively promotes
inclusion in the community.

720y ON

Board of Directors (or Parent
Committee) actively recruits
parents of children with special
needs for board positions.

730y ON

Board of Directors (or Parent
Committee) continuously updated
about inclusion issues at meetings,
written information, speakers.

* “Occasionally” means 25% of the time.

Comments:

SpeciaLink Inclusion Practices Profile and Principles Scale (2005 Final Workshop Version)
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Principle 2: Natural Proportions.

In fully inclusive child care centres (those with a “7”

the general population (10-15%). Many child care centres tha
i y programs with a very high proportion of children with special ne:
as role models, or include 50% typically developing children and

N s

typically enroll a few typically developing children
you begin to discuss Principle #2 in a non-judgmental tone. Then use probe questions,

rating). the proportion of children with disab.
t are referred to as “inclusive” enroll only one or twi
eds. Sometimes called reverse mainstreaming, these programs

50% children with disabilities. (Read this statement to Director as
as necessary, and record comments.)

ilities is roughly that of their natural proportion in
o children with special needs at any one time. Other child care

Probe_questions: (1) What percent of children with disabilities do you think you could enroll (or, do you enroll) in your centre? If they answer with a number, convert this to a

percentage by using the licensed capacity figure.) (2) Do you think that there is a perce

means. Record as “comment.”

ntage that would be too high? What is it? (3) If she says, “It depends on the child/ren,” ask what she

1.3y ON

Centre enrolls 50% children with

140y ON
Lead ECE is not aware of number of
children with disabilities currently in
her classroom.

1.5y ON

Centre has no written or verbal policy
on inclusion

disabilitics and 50% typical children.

children with disabilities currently in
her classroom because she is involved
in arranging and/or carrying out
accommodations and adaptations to
suppont these children.

330y ON

The centre has an informal policy on
inclusion (evidenced by Director’s
comments and supported by such
evidence as accessible materials on
diversity including pictures, books,
dolls with disabilities, or by the
presence of information and training
opportunities on inclusion being
available to staff).

Score: 1 2
Inadequate Minimal i Good
1 3 5
110y ON 310y ON 51Qy ON
Centre never enrolls a child/ren with Centre occasionally* enrolls at least a Centre usually* enrolls nearly a natural
disabilities. few (less than natural proportions proportion of children with
which is roughly 10-15%) children disabilities (roughly 10-15%).
1.20y AN with disabilities,
Centre mainly enrolls children with 52Qy ON
disabilities, with a few typically 320y QON Lead ECE is aware of the number of
developing children as role models. Lead ECE is aware of the number of children with disabilities currently in

the centre because she is involved in
developing and carrying out IPP goals
and because inclusion strategies are
discussed at staff meetings.

530y ON

The centre has a written policy
staternent supporting inclusion.

3 4 5 6 7

—
Excellent

7
7.1Q0y ON

Director actively follows “natural
proportions™ as a working principle in
the centre, enrolling a natural
pruportion of children with
disabilities nearly all of the time*.

72Qy QON
Lead ECE, another ECE, a support staff’
(such as secretary or cook) and a parent
articulate the principle of natural
proportions as their own and as the
centre’s.

730y QAN

The centre has a written inclusion
policy affirming the principle of
natural proportions.

740y UON

The centre's policy statement is
visible to visitors and available to
staff, parents, community.

*"Occasionally™ means at least 25% of the time: “Usually” means at least 75% of the time;

Comments:

“Nearly all of the; time” means around 90% of the time.

SpeciaLink Inclusion Practices Profile and Principles Scale (2005 Final Workshop Version)
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Principle 6: Leadership, Pro-active Strate
Even when the regular child care program is available and ade
transportation, funding and therapeutic support.
Advocacy activities on behalf of high quality inclusive child care include a
children with special needs, and presentations on inclusion to staff, associ
to Director as you begin to discuss Principle #6 in a non-judgmental tone.
Probe questions: (1) Does your centre try to change policies and

In fully inclusive child care centres, these limitations are not

who 1s involved (such as the director, staff, board, and/or parents)?
Record as “comment.”

gies and Advocacy for High Quality, Inclusive Child Care.

quate, many families of children with special needs are excluded by reasons such as staff training, support staffing.
passively accepted by the director, board, parents or staff.
ppeals to civic organizations, work with government officials to change rules that limit the inclusion of
ations and community —these types of actions exemplify fully inclusive child care centres. (Re
Then use probe questions, as necessary and record comments.)
funding arrangements that impede full inclusion? (2) If “yes,” What sorts of actions have you taken? (3) If “ves."

ad this Statement

Score: 1 E 3

4 5 6 1

1.1

1.3

Inadequate
1

Qy ON

Neither director, board, staff nor
parents participate in advocacy
aclivities or in providing workshops
on inclusion.

Qy ON

Centre passively uses funded supports,

and doesn’t seek additional supports
such das summer grants, service clubs,
or volunteers.

Uy UN

Centre does not have a verbal or
written policy on inclusion.

Minimal
3

3.0y ON

Director participates in advocacy
activities or in providing training for
inclusion.

320y ON

Centre uses funded supports, and once
in a while* seeks additional supports,
such as summer grants, service clubs
and volunteers.**

330y ON

The centre has an informal policy on
inclusion (evidenced by Director's
comments and supported by such
evidence as accessible materials on
diversity including pictures, books,
dolls with disabilities, or by the
presence of information and training
opportunities on inclusion being
available to staff).

Good
5

500y ON

Director and lead ECE staff participate
in advocacy activities or in providing
training for inclusion. (Either/or for
each person.)

520y ON

Centre uses funded supports and often*
seeks additional supports such as
summer grants, service clubs,
volunteers, students, in-kind
donations, fund-raising, other
government programs.**

530y ON

Centre has written policy supporting
inclusive child care.

Excellent
7

710y ON

Director takes a leadership role in borh
advocacy and in providing training for
inclusion.

720y ON

Lead ECE staff, and board or some
parents participate in advocacy
activities and in providing training for
inclusion. (staff-both; others-1)

730y ON

Centre uses funded supports;
constantly secks additional supports;
and is creative in obtaining additional
resources—both human and
financial . **

7.43dy 0N

Centre has written inclusion policy
that affirms leadership/advocacy
principle.

** For "Additional Supports” (such as summer g
***1In 51, 2 out of 3 must participate for a “yes”

Comments:

“Once in o while” means less than yearly: "Often” means at least yearly: “Constantly” means as nteg:

rants, service clubs, volunteers, students, in-kind donati
answer.

ral part of administration, at least several times a year.
ons, fund-raising, other government programs), the centre must score at least 2 for "3 5 for *5"

yand 7 for “77,

SpeciaLink Inclusion Practices Profile and Principles Scale (2005 Final Workshop Version)
(Revised 05/06/05)
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SCORE SHEET
SpeciaLink Child Care Inclusion Principles Scale

Observer: Observer Code: Date of Observation:
Centre/School: Centre Code: —_— Number of Children with Identified Disabilities:
Room: Room Code: Check Type(s) of Disability: Q Physical/Sensory (3 Cognitive/Language
Teacher(s): Teacher Code: Q Social/Emotional 2 Other
Number of Staff Present: Birthdates of Children Enrolled: Youngest
Number of Children Enrolled in Class: : Oldest
Number of Children Present: Time Observation Began: : OaAM OpM
Time Observation Ended: OaAM QpPMm
Any Unusual Occurrence During Observation:
1. Zero Reject 1234567 |4 Ful Participation 1234567
Y N Y N Y N Y N  Notes: Y N Y N NA Y N NA Y N Notes:
0 g w0 0O sid 0O A0 0O u0d g a0 O sid 0 210 0O
120 0 320 0O s20 O 20 0O 120 0O 320 00 520 00 7220 ]
130 0 a0 0O s3d O 30 0 130 0 330 03 sald O 7230 0O
40 0 340 0O saldl O 240 0O
2. Natural Proportions 123456 7 |5. Maximum Feasible Parent Participation 1234567
Y N Y N Y N Y N Notes: Y N Y N Y N Y N Notes:
g ad g s 0 O 7210 0O ud 0O a1 3 sa0 0 .10 0O
1200 3 3200 0O s20 0O 720 O 120 0O 320 0O s20 0O 7220 0O
130 0 30 0O s30 0O 730 0O 130 0O 3300 0O sad O 7230 0O
140 U 740 0O 140 0 340 0O s O 740 0O
1s 4
3. Same Hours of Attendance Available to All Children 123456 7]6.Pro-Active Strategies and Advocacy for High Quality, Inclusive Child Care
Y N Y N NA Y N Y N Notes: 1234567
IR a3g Q0 sad 0O .0 0 Y N Y N Y N Y N Notes:
120 U 3:0 00 s20 0 720 O ud 0O a0 0O si0d O 210 0O
130 . 30 0O s3d O 7230 O 120 0O 320 0O s20 0O 720 0O
140 0 340 O 0O 5«0 O 240 0O 130 0 330 0 s30 0O 230 0
150 (1 3s0 0O ssO 0O 7250 O 7240 0O
Total and Average Scores Total Score :
Zero Reject **_
Natural Proportions —_———
Same Hours of Attendance to All Children I
Full Participation —_——
Maximum Feasible Parent Participation —_— S I Azﬂgge Score
Pro-Active Strategies and Advocacy for High Quality, Inclusive Child Care —
TOTAL —_— —_—— —_—




Choosing Quality Childcare for a Child
with Special Needs

Child Care Aware of NACOCRRA, 2009

Child Care Aware, of the National Association of Child Care Resource and Referral Agencies
(NACCRRA), posed essential questions, available in brochure format (also available in Spanish), which
provide guidance for families to consider in selecting child care for children with special needs. Also
included is a Look Listenn and Act “tear off” take-along sheet for parents to identify quality child care
settings. Quality child care is impartant for all children, and this brochure provides steps and suggestions
for observing programs in five key areas:

* Positive and happy learning environments
o Are the children engaged?
o Are staff involved with children at eye level?
o Are the roons bright and cheerful without being overwhelming with too many sights and
sounds?
o Do the adults speak positively about all children?

The right munmber of and mix of children and adults

Avre all children receiving individual attention?

Do adlults call children by name?

Are children comforted, when needed, by staff or other children?

Are there sufficient personnel to respand in the event of emergencies?
Is the “time out™ tactic overused by staff?

0Oo0oo00O0

*  Trained and supported personnel
o Are caregivers trained in early childhood and special needs? _
o Are teaching staff available to attend school district educational meetings with you?
o Do those who work with children therrselves receive positive support?

Developmental focus on the child

Do you see and hear a variety of developmental activities taking place?

Do the children have opportunities to control objects or events in their environment?
Are activities based upon a child’s level of functioning?

Are leaming rmaterials accessible to children with special needs?

0000

Parents treated as partners
o Will child care personnel help you develop goals for your child and plans to achieve
therm?
o Do personnel provide parents with regular schedules of activities and events?
Do teachers and caregivers describe their communication practices as “‘open’™?
o Do parents actively participate with their child or children?

0

Source:
*  Child Care Aware, of the National Association of Child Care Resource and Referral Agencies
(NACOCRRA): http://Awaww.childcareaware. org/docs/pubs/102e.pdf
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Playmates & Friends Questionnaire for Teachers
Barbara Davis Goldman & Virginia Buysse, © 2005

The Playmates & Friends Questiomaire for Teachers (Revised) was designed to document the rumber
and nature of childreris relationships with peers in early childhood settings. The questionnaire is divided
into three sections: playmates, special fiiends, and strategjes to facilitate friendship formation. The
questionnaire can be completed by a classroom teacher for an individual child to assist in monitoring the
childs progress or to develop specialized interventions. The questionnaire is being used as part of the
Cost, Quality, and Qutcomes of Preschool Inclusion Project finded by the U.S. Department of Education.

Use a separate questionnaire for each selected child You may want to select friendships that are
established as well as those that are just beginning,

Teacher Friendship Strategies
Select a friend:
Check how often you use each strategy below with respect to this friendship.

Strategys - 1 20T | Nevert ey | Rarely | Obcastonally: | Fi
I provide enough free time choice for
these friends to play together

1 let these two friends formtheir own
friendship

[mvi(b wﬂsmﬂw R B -
problerrs or resolve conflict between
these two friends

I encourage play between these two
fiiends by commenting on their
activities in an encouraging way

1 invite these two friends to play
together

[ share informmation with parents so
they can arrange play dates outside of
school for these two friends

I allow these friends to play off on
their own

I make special materials or activities
available during free choice time that
encourage these friends to play
together

I arrange for a child to be close to the
friend

1 speak for a child or interpret a child’s
behavior so the friend can understand

Other strategies I use

Source:
*  Playmates & Friends Questiorvaire for Teachers, Revised (3rd edition), by BD. Goldman and
V. Buysse (FPG Child Development Institute, 2005) is available at:
hitp:/Awww. fpg, unc.edu/products/product_detail .cfim?apubsiD=463
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What to Look For In a Quality Inclusive Prekindergarten
(Pre-K) Classroom

Technical Assistance and Training System (TATS), 2008-2009

'Ih:FlmdaTechmcal Assistance and Training System (TATS) eljpdes publications name the most

areas of a quality classroomx physical environment, curriculum, and teaching, This series of
articles describes what one would expect to see in a quality inclusion preschool classroom

FNVIRONMENT — Part 1 of 3

Here are ten elements that comprise a quality inclusive classroom enviranment for prekindergarten (Pre-
K) children with disabilities:

1. Fumiture arrangement allows for staff supervision — What dbes it look like?
*  Toys and materials are displayed on low shelves and arrangement of furniture does not block
adult view of children.

Zﬂn'mshmgm'eam'opnateforyotmgduldmn What dboes it look like?
All furniture is in good condition.
*  Most fumiture is child-sized and there are an adequate number of chairs/tables to allow all
children to participate.
* Adaptive fumishings allow children with disabilities to fully perticipate in the program’s
activities (e.g., adapted standers/seating).

&M&mﬂmfetymowﬁmammqﬁm&dﬂm@uﬂﬂnd&mn—mmdxsaladclde7
Child-sized sinks (or stepstools) and washing material are available and hand washing pramoted
before meals and snacks and after toileting. A designated changing area with changjng procedures
is posted.

*  Medications and cleaning supplies are out of reach of children. Emergency contact information,
emergency care plans, and allergy information is readily available and easily accessible.

* A daily classroam attendance list is available to account for all children in case of emergency
evacuation.

¢ Staff frequently scans roam and moves around during children’s fiee play, providing angping
supervision.

¢ Health and safety rules are commumicated to children

*  Electrical cords are not accessible to children and outlets are covered.

*  Heavy objects or fumiture cannot be pulled down by children.

4. Qlassroom displays examples of children’s work — Wi dbes it look like?
*  Children’s wark is displayed at their eye level throughout the room with their names clearly
displayed.
A ‘The room s free of unnecessary clutter and extraneous stimulation — What does it look like?
*  Boaks, blocks, toys, and supplies are neatly stared and displayed, and there is adequate starage
for all materials.
* Wk areas cleaned after each use.
*  Anadequate, but not overwhelming, mumber of toys are available to children, and toys are rotated
on a regular basis to mairtain interest.
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6. The classroom spaces are well organized, and learning materials are accessible to all children —
Whae does it look like?

There is ample space to allow children and adults to move freely and sufficient space for
equipment.

Materials and equipment are available in sufficient quantity to occupy every child involved in
activities (duplicate materials are available as needed).

Mrterials are labeled and on open shelves within children’s reach to encourage them to select and
Quiet centers and active centers do not interfere with ane another.

Technology is used to extend leaming and enrich the curriculum (e.g,, camputers, tape recarders,
microscopes).

There are clearly defined interest areas. These may include: art, block, book/listening, drarmatic
play/housekeeping, fine motar, nature and science, math areas, sand/water table.

7. Language and literacy experiences are prominent throughout the classroom — W dbes it look

like?

Arich assartment of age appropriate children’s books and other meaningful print materials are
available.

There is a listening area that children can access an their own that includes books and audictapes.
Teachers take dictatians fiam children and post them in visible locatians.

Children use books independently or teaching staff read to children in small groups in addition to
group story time.

Children are encouraged to experiment with printing their name.

All certers are equipped with various writing materials mcrcb'toermna@dnlchmtom
print during play (e.g,, shopping lists, tickets, envelopes, etc.).

Visual supports are available throughout all areas to support communication. These may include
commumication boards, a picture exchange system, and picture schedules to leam sequence of the
day.

Mhterials that encourage children to cammunicate are evident throughout the class (puppets and
flarmel board pieces in book area, toys for dramatic play).

8 Staff interactions with children are positive and promote the development of critical thinking
skills — What dbes it look like?

Teaching staff shows affection by smiling, touching, holding, and speaking to children at their
eye level at many times throughout the day. Staff uses visual supports to assist in cammurnicating
with less verbal children.

Teaching staff pramotes reasoning skills, language, and literacy through reading, interactive
discussion, questioning, using open-ended questians, art, and other activities.

Teaching staff responds to child-initiated questions, observatians, and suggestions that oocur
during activities and uses them to extend leaming,

Teaching staff interacts and guides children to help them develop physical and social skills during
outdoor time.

Teaching staff is available to participete in activities; read books; encourage exploration,
experimentation and discovery; and to intervene as appropriate to encourage ar redirect children’s
behaviors.

9. Diversity is reflected through the classroom environment and nuaterials — W dves it look like?

*

Displays and books reflect people of different professions, cultures, ages, genders, and abilities.
Bodks are available in languages spoken at hame by children; depicting both men and women
engaging in gender-neutral wark activities (e.g,, famale firefighter, male sewing).
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«  Misic, decorations, and activities in the classroomreflect the variety of languages and cultures of
the families in the program. Pictures, puzzles, and props (such as dress-up clothing) reflect people
of differert races, cultures, and ethnicities.

10. Outdoor space is safe, accessible for all children, and includes equipment and materials for a
variety of activities — What dbes it look like?
Safety
»  Qutdoor space is protected by fences or natural barriers, and walkways or stairs are free of
obstruction and in good condition.
*  Size and level of play equipment are appropriate for ages of children. Equipment is well
maintained and anchored and does not pose danger of entrapment ar injury from pinch points or
projections. There is sufficient cushioning under clinbing equipment and other fall zones.

Wmemis/Amaldy
Outdoor play area is designed to accommodate a variety of motor experiences, such as running,
climbing, balancing jumping, and swinging,
* There is enough gross motor equipment so that children have access without a lang wait.
* Assistive technology to increase participation of children with disabilities is available outdoars, if
with hand splints/straps for grasping; adapted swing/tricycle.

CURRICULM— Part 2 of 3

Here are five elements that comprise a quality inclusive curriculum for prekindergarten (Pre-K) children
with disabilities:

1. The level of sound in the room is elevated, indicating that children and teaching staff are involved
in commmmication and learning activities — What dbes it look like?
*  Children are actively engaged with materials, objects, and activities with peers and aduilts.
* The sounds fiom the room reflect conversations, singing, music, and other activities.

2 There is visible evidence of a developmentally appropriate planned curriculum, lessons plans, a
posted schedule, and curriculum guidebook linked to state standards — What dbes it look like?

* The lesson plans are open, current, and reflect activities consistent with the curriculum
guidebook, if ane is used.

*  Children are provided with well planmed, meaningful, and fin experiences to develop basic
concepts in math, nature/science, art, music, technology, understanding selffcommunity/world,
and physical education.

*  Children are provided earty language and literacy experiences (including “read aloud” and
phonologijcal and alphabet awareness activities) in a meaningful, fim, and natural pert of their
day.

» There is evidence of intentional teaching of social skills built into the daily plan with an attermpt
to individualize to children’s needs.
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3. Throughout the day there are opportunities for various activity groups and learmning
opportunities from individual to ssmll or larger groups — What does it look like?

¢ A picture schedule is posted at the child’s eye level to reflect various activities and play
groupings, including playing individually and in small or larger groups. The schedule reflects a
variety of activities within recurrent routines that provide structure for the children’s day.

¢ There are daily oppartunities for children to freely choose activities indoors and outdoors. This
self-directed play period allows time for planming, engaging in activity and/or materials, and
cleaning up, thereby practicing various social skills.

*  During child-initiated activity periods, teaching staff provides help and encouragement to
children when needed, gniding children when necessary toward an activity or actively
participating to help them gain additional leaming,

*  Teaching staff'is aware of the daily schedule and follows it, but does not allow the schedule to
limit spontaneous leaming opportunities that arise with individual children, or within small or
larger group activities.

4. There is evidence that accommmodations are being made for diverse learners — What dbes it look
like?

* Literacy and writing meterials are apparert at a variety of leaming levels.

* Toys and leaming games are provided to children to pramote learning at varying leaming abilities
and levels.

*  Mhterials can be adjusted for children’s different ways of leaming and may include
accommodations to assist children in seeing, handling, ar understanding the materials or
activities,

»  Assistive tectmology (AT) is evident throughout the entire classroom to increase the levél of
participation of children with disabilities in all activities. Assistive technology is any tool or

device that a student with a disability uses to do a task more easily, faster, ar in a better way, such
as:

o AT for Commumication— single ar multi-message voice output device (a piece of
equipment with a programmed message), commumnication (picture) boards

o AT for Art— adaptive tool grip, stabilizing materials with clamps/tape, altemative tools
for painting (paint rollers/dot markers), adapted scissars; computer software

o AT for Books and Literacy— stabilizing books with Velcro, bookstand, adapted page
tumers (hot glue dots, page fluffers, tactile books)

o AT for Play and Participation— adaptive positioning equipment, switches and switch toys,
toys adapted with hand splints/straps for grasping, computer with software for
play/games with switch or adapted keyboard.

5. Children are actively engaged in activities — What dbes it look like?
* There are opportunities far children to work together.
*  Teaching staff provides supervision to facilitate children’s activities and play, making sure all are
involved.
*  Free play or free choice ocaurs regularly throughout the day and is reflected in the daily schechile.

TEACHING—Part 30f 3

Here are four elements that comprise quality inclusive teaching practices to serve prekindergarten (Pre-K)
children with disabilities.

1. The achilts in the classroom work collaboratively as a team (including teacher, paraprofessionals,
therapists, and family) modeling cooperation and problem solving — What cbes it look like?
» Teaching staff uses problemrsolving in their interactions with children and one another and
models the problem-solving process in naturally occurring situations.
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* Teachers provide direction ar instruction to other team members about how to work within the
classroom

* Teaching staff speaks positively to and about other team members.

¢ A schedule of staff responsibilities is posted.

2 Teaching staff uses positive classroom management strategies and discipline procedhmes — Wt
dcesztloakhhe?
The teaching staff establishes, posts, and teaches rules and routines,
* The teaching staff arganizes the environmert to avoid behavior problerrs.
* Teaching staff is aware of what is happening at all times, monitoring classroom activities and the
* Teaching staff plans transitions between activities and keeps those times as minimal as possible.
Transitions and routines (including toileting and hand washing) are well planned, efficient, and
*  Visual cues, including gestures, written labels, pictures, or objects, are used to assist children to
understand routines and memage time as needed.
* Teaching staff encourages and assists children in identifying problerrs and developing solutions,
using incidental or spartaneous situations as teaching oppartunities.

3. Teaching staff facilitates the development of social-emotional skills and encourages interactions
among all children — Wit dbes it look like?

*  The environment is designed to pramote social interactians (i.e., opportunities to play in small
groups, opportunities for cooperative activities: dramatic play materials and toys are available,
and children with disabilities are grouped with typically developing peers).

¢ The curriculum includes the teaching of specific skills, such as labeling and using feeling words,
recognizing peers’ emotions, friendship skills, tum taking, problem solving, and conflict
resolution skills.

* Teaching staff models, demonstrates, teaches, and gjves direct feedback to children throughout

4. There is evidence that family involvement is encouraged in the classroom and at home — Wt
dbes it look like?

* Teaching staff explains activities and classroom nules to family members and guides themin
participating in the classroom, outdoars, and in other class activities and everits, acoording to
school rules.

* There is evidence that teaching staff encourages family members to share cultural heritage and

*  Teaching staff shares positive behavior strategies for consistency in addressing challenging
behaviors with families, both at home and at school.

Sources:
* Retrieved fram the website of the Flarida Technical Assistance and Training System (TATS)
eUpdes, hitp//wwwitats.ucf.edu
o Part | —Environment: http//Awwwi tats.ucf.echvdocs/eUpdates/ProgramEffectiveness—4. pdf
o Part 2 —Curmiculum: hitp://wwwitats.ucf.edw/docs/eUpdates/ProgramEffectiveness-S. pdf
o Part 3—~Teaching hitp/wwwitats.ucf.ecw/docs/eUpdates/ProgramEffectiveness-6.pdf
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Child Care Aware, of the National Association of Child Care Resource and Referral Agencies
(NACCRRA), posed essential questions, available in brochure format (also available in Spanish), which
provide guidance for families to consider in selecting child care for children with special needs. Also
included is a Look Listen and Act “tear off” take-along sheet for parents to identify quality child care
settings. Quality child care is important for all children, and this brochure provides steps and suggestions

Choosing Quality Childcare for a Child
with Special Needs

Child Care Aware of NACCRRA, 2009

for observing programs in five key areas:

*  Positive and happy learning environments

(o]
(@]
(@]

o

Are the children engaged?
Avre staff involved with children at eye level?

Are the rooms bright and cheerful without being overwhelming with too many sights and

sounds?
Do the adults speak positively about all children?

*  The right number of and mix of children and adults

00000

Are all children receiving individual attention?

Do adults call children by name?

Are children comfarted, when needed, by staff ar other children?

Are there sufficient personnel to respond in the event of emergencies?
Is the “time out’ tactic overused by staff?

*  Trained and supported personnel

(@]
o
(@]

Are caregivers trained in early childhood and special needs?
Are teaching staff available to attend school district educational meetings with you?
Do those who work with children themselves receive positive support?

*  Developmental focis on the child

0000

Do you see and hear a variety of developmental activities taking place?

Do the children have opportunities to control objects or events in their environment?
Are activities based upon a child’s level of functioning?

Are leamning materials accessible to children with special needs?

*  Parents treated as partners

o

o
(®]
o

&‘0 wee:

*  Child Care Aware, of the National Association of Child Care Resource and Referral Agencies

Wil child care personnel help you develop gaals for your child and plans to achieve
them?

Do personnel provide parents with regular schedules of activities and events?

Do teachers and caregjvers describe their communication practices as “‘open’™?

Do parents actively participate with their child or children?

(NACCRRA): http//wwwaw.childcareaware. org/docs/pubs/102e. pdf
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Early Childhood Resources

e Council for Exceptional Children
O http://www.cec.sped.org//AM/Template.cfm?Section=Home

* Division for Early Childhood(DEC) of the CEC

O http://www.dec-sped.org/

e DEC/NAEYC Position Statement on Inclusion

O http://www.dec-

sped.org/About DEC/Position_Statements_and Concept Papers/Inc
lusion

e Various DEC Position Statements

O http://www.dec-
sped.org/About DEC/Position_Statements and Concept Papers




Early Childhood Resources

e The National Professional Dévelopment Center on
Inclusion

O http://community.fpg.unc.edu/npdci
e Zero to Three

O http://www.zerotothree.org/

e The Early Head Start National Resource Center
O http://www.ehsnrc.org/

e National Head Start Resource Center

O http://www.headstartresourcecenter.org/index.cfm




Early Childhood Resources

e National Association for the"ﬁducation of Young
Children (NAEYC)

O http://www.naeyc.org/

e DEC/NAEYC Position Statement on Inclusion: Full
Version

O http://www.naeyc.org/files/naeyc/file/positions/DEC NAEYC EC updated
KS.pdf

e DEC/NAEYC Position Statement on Inclusion:
Summary

O http://www.naeyc.org/files/naeyc/file/positions/DEC_NAEYC ECSummary
A.pdf

e Variety of NAEYC Position Statements




Resources for Chapter 2: The Big Three Process Components of Effective Professional Developrment

Plarning and Follow-Up Formats

Action Plan

Uke this form to record individiual or group action plarnming,

1. Identity one thing that you want t do as a result of this maining. White an cbjective or “T will” state-
nent that sumnarizes the action you will ke,

[dlentify the indlivichual steps you will need to ke to achieve this objective, as well as any dbstacles you

5
nuy face and resources you mighr need.
lr.diuidlnl_fteps Potential obstades &t Needed_rfswrcs &
ways to overcome assistance
. Teople who might be affected by ny action, and therefore 1 need to get their support, include:

[amconmited o achicving ny djeaive by
‘ ([Tute)

Currene [Dhnes

Signanines

Fromm Practical Approaches to Farly Childhood Professional Development: Evidenee, Strategies, and Resources by Pamda )L \Winton, Jamette A
AMeCodlurmy, £t Camalle Catlett, Cogperight -©2008 by ZFRO 10 1VREE. Pamvission grmted 1o oigineal punteesers 1o ayy materisds on (D for 1se in
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